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Abstract: In the exercise of teaching, teachers give account of different forms of organization: emerging, self-managed and autonomous product of conceptions that arise from training, performance and experiences where the socio-political nature of both his being and individual that integrates and makes part of social groups, as in the exercise of professional practice. Under this horizon, the aim of this work is to analyze from the social function of the teacher the sociopolitical role of their task as far as the political vision has, ability to understand social problems and generate actions for which is part of a frame of reference where the concepts that allow to develop theoretical analysis to identify the sociopolitical expression of the teaching exercise are exposed, considering that in this practice this type of content is revealed in the teachers as actors of the teaching-learning process, both in the training in their performance based on the training they receive, the historical geographical relationship and the experiences that their activity provides them with what has framed this work. It is concluded that in the exercise of teaching work are present sociopolitical categories that affect both the understanding of social phenomena and the pretense of practical actions that transform these realities from the institution-teacher-student interaction.
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1. Introduction 
Reflect on the role of teachers as an active part of society as a whole, creator of social processes and participate in the transformations as social actors that are in the institution-teacher-student relationship, it is worth opening spaces for academic debate to suggest how makes in “Challenges and perspectives of teaching: a space for the socio-political nature of doing”, through this written elements that treat theoretically contribute to establish how in the teaching task are configured what are called socio-political character of the teaching, understood as the possibility that from the interaction students, educational institutions and teachers themselves understand the dimension of social phenomena that surround them in the middle that are located and promote or at least try to suggest actions to transform them based on the relationship space-time in which they move. In these terms, a theoretical commitment is made with different authors such as Carlos Sandoval Casilimas who, citing Blumer, points out that “people act with respect to things and even to people, based on the meanings they have for them; meanings are social products that arise during interaction. Social actors assign meanings to situations, to other people, to things and to themselves through a process of interpretation” (Sandoval, 1991).
The proposal for the debate is, to analyze from the theoretical framework which are the referents that sustain the sociopolitical character of the teaching task, establishing then as a premise that are based and emerge from the sum of the processes of training, performance and educational experiences that teachers have in the context and environment in which they operate, so the methodological approach starts from the qualitative approach that symbolic interactionism provides especially in the specific weight that is given to the social meanings that people assign to the world that surrounds them. Categorizes, in an open way, through a process of systematic construction taking into account the positions of the different authors as a way to interpret these realities that are experienced in the teaching-learning process.
As a result of the analysis, the theoretical exploration carried out and the observation of the same teaching practices in which we are immersed, lead to establish as an approach to the conclusions that the presence of sociopolitical positions in the work of teachers is inherent to their condition and task, product and/or result of being a member of a local and social community in which he lives that lead him to be a social actor that participates in realities that surround him and that seeks to transform them, based on his interpretation and actions that can materialize them.
2. Literature Review
2.1 The Socio-political Question as a Constructive Element of Educational Experiences: Theoretical Approaches
It is important to highlight that, the elements of analysis were identified to assess the social function of the teacher’s profession, both in the initial training and in its performance, for which a study was carried out on the conceptions, training and experiences that have framed the work in the field of Education. When it is mentioned, the sociopolitical character is taken as the development of contents, conditions and values that have made it possible for teachers to be social actors of change in the educational spaces where they work as counselors for students and future citizens so that when pointing out the sociopolitical character, it is indicating the ability to understand and explain both what affects the communities socially and the prospect of acting to transform them.
This knowledge, is elaborated as Giordán and de Vechi point out (Giordan A. de Vechi G., 1995) in most cases during a fairly wide period of life, starting from its archeology, that is to say from the parental cultural action, of the social practice of the child in school, the influence of the various media and, later, the professional and social activity of the adult. The conception is then a representation formed by a set of coordinated ideas and coherent images that allow people to reason in front of problem situations. The conception evidences an underlying mental structure responsible for these contextual manifestations.
Regarding teacher training, this acquires fundamentals that allow it to perform in the triad educational institution-student-teachers, where as various authors have pointed out Tedesco (2000) have specialized in elements such as support ties in terms of training; educational institutions and the way they interact, these being the mechanisms of socialization or mechanisms present in the teaching-learning dynamic.
To reach the category of the concept of practice, authors such as Paulo Freire are referenced as saying that “man is essentially an unfinished being, in the process of being completed” (Freire, 1974). In this case, practice is an exercise of re-entering what happens in the reality that surrounds people in a way that is part of their experiences and experiences that, when added together, give them a sense of life and perspective of the environment in which they find themselves, which in some way generates a degree of consciousness will define ways of acting and even to establish ways of thinking in front of the reality that has, perceives and affects it by taking a position, in this sense, Freire points out that “to men their situation as a problem — in which — men appropriate of it as a historical situation, and, therefore, capable of transforming it” (interview with Paulo Freire, 1974, p. 15).
In this sense, the teaching process makes it necessary to work on the sociopolitical character of the teacher because, as the same author points out, “as a specifically human experience, education is a form of intervention in the world. Intervention that goes beyond the knowledge of the contents, implies both the effort of reproduction of the dominant ideology and it’s unmasking. The dialectical and contradictory education could not be one or the other of those things. Education never was, is, or can be neutral ‘indifferent’” (Freire, 1997).
Therefore, the sociopolitical character of the teacher requires elements such as assuming his reality to take actions that involve knowing and recognizing the circumstances of the social environment that affect the community or group with which he exercises his work, having the foundations to know and explain what affects the medium in which it is located, differentiate the degree of involvement affected by these realities to the environment where it is located, have the foundation that will bring it closer to those who are subject to its action and finally be able to define transformation actions.
3. Pedagogical training in Colombia
In Colombia during the last governments, the Ministry of National Education has advanced in what involves the processes of training and training of teachers, from 1997 to 2010 an extensive regulatory framework where, for example, from the Presidency of the Republic of Colombia ( Decrees 3012 of 1997, Decree 301 of 2002 1997, Decree 272 of 1998 repealed by Decree 2566 of 2003 and in turn repealed by Decree 1295 of 2010 (Presidency of the Republic of Colombia, 2010), training has been oriented at different levels the training and qualification of those who prepare themselves for the exercise of teaching as a function and trade.
However, this normative framework is oriented regulation leaving aside the work or task as we are calling in the document so the task is to work on the establishment of constructs that define where to go the training and training of teachers, advanced in terms of basing the educational process on aspects of ethics, culture and politics of teacher education rising to be the essence of knowledge, hence the conceptualization and understanding of this dimension is today a priority for the construction of new sociopolitical conditions of the relationship educational institution — context, which helps to guide the pedagogical process towards the local realities of the society or community where teachers-students are located.
With the passage of what is reality, the regulations integrate into the process the recognition of the elements that are present in the sociopolitical character of the teaching activity is encouraged as proposed by the law for the time that society lives, which must be contributed to strengthening of the processes of educational, social, economic, political, cultural and ethical development that the country requires and to make effective the principles of education and the values of participatory democracy defined by the Political Constitution of Colombia, in the context of a state social law (Decree 3012 of 1997, Presidency of the Republic of Colombia, 1997).
Teachers’ training includes the Ministry of National Education in the work where the commitment to society is required to train professionals capable of promoting training actions, individual and collective, and to understand and act on the educational problem in the perspective sustainable human development, through the achievement and strengthening of capacities such as: literal e) “create environments and pedagogical situations that allow him (teacher) and the student, as subjects of training, self-knowledge and drive towards the understanding and transformation of the reality” (Decree 3012 of 1997, Presidency of the Republic of Colombia, 1997).
Different theoretical postures, help to understand the phenomenology of the fact treated with respect to teaching, from the perspective of Blumer: “people act with respect to things and even in front of people, based on the meanings that both have for they; meanings are social products that arise during interaction. Social actors assign meanings to situations, to other people, to things and to themselves through a process of interpretation” (Sandoval citing Blumer, 1991).
According to, the statement by Carlos A. Sandoval Casilimas that Blumer cites the object to be analyzed, it is not part of the culture in general or cultural products in particular, but the interaction processes through which social reality is produced, endowed with of meaning.
On this basis, it is understood that the pedagogical notions of teachers possess knowledge that has been enriched by collective action where the moral, the sense of morality and a perception of it as part of the communicative process are present. In terms of ethics, they have advanced towards the understanding of the social, and finally they rethink the role of teaching, bearing in mind the cultural context of the educational institution and the appreciation of the political character of education.
Regarding the training of teachers, it is assumed that the training received has levels of absence in terms of the foundation of the same socio-political character. In what refers to the educational experiences what analyzes is that these in the context in which they are located have enabled them to have experiences (experiences) in the development of teaching-learning work, however the interaction and the same practice of the task It has given them knowledge and experiences that lead them in their work to understand that work has a social factor of transformation.
The social is a process, of conceptualization and internalization of knowledge and social values in constant construction, which implies: understanding society as a production where men and women are actors of change, that is, society is transformed but based on knowledge and appreciation of the context from which it is projected to be able to think and act globally.
The political, is understood in this section as a process that aims to mobilize knowledge and actions to minimize the degrees of oppression and injustice in the life of communities, which is closely linked to the pedagogical when it contributes to create a political imaginary to generate new conditions where the principles of equality, freedom and justice become principles to structure organizations and institutions.
The conceptualization of this category implies: resignifying the moral in the sense of acting according to established norms to understand it, in addition, how to always act in favor of others, especially those who are in conditions of marginalization and exclusion. Relate the ethical as actions reflected both from the individual and the collective, always in the search for justice and equity, value the culture from a critical perspective (Freire, 1997).
The teaching involves, establishing imaginary forms from the didactic skills, understood as a place of expressive interactions that have the purpose of the development of the individual as a social and political being so the relationships given in the triad educational institutions-students-teachers are reflected and communicated. From this, the contribution of educational institutions-students-professors seeking to increase participation levels stands out, which is why it is necessary to work on strengthening the communication that is made through innovative pedagogical practices.
As Manuel Castells points out, in his article “New critical perspectives in education” “With regard to the current debates on education, its meaning and the role of its practices in the definition of paths for contemporary society, the different encounters that national and international, have been developing in recent years have provided a series of invaluable documents, whose dissemination necessarily contributes to enrich the reflections that particular groups of teachers and the educational communities in general are advancing in order to define, understand and assume the challenges that current circumstances impose on educational practices” (Castells, 1995).
In the condition of the social are present how the teacher sees the relationship with society and its environment as an instance where the factors are present, this is that students as social actors move to a proactive stage. On the other hand the concept of transformation is assumed as the role of educational institutions-students-teachers are able to act from the teaching-learning process where the complexity of the social problem is recognized and finally, the recognition of the local, regional context, national and international that affects from the levels to the situational relationship educational institutions-students-teachers and that involves actions.
The political character, as Paul Freire points out, implies “analyzing the moral with acting in favor of others, especially those who are in conditions of marginalization and exclusion, that is, they feel committed to these causes, to relate the ethical as actions reflected from the individual as the collective, always in the search for justice and equity; and the appreciation of culture from a critical perspective” (Freire, 1997).
The teaching-learning account of the relationships that exist between educational institutions-students-teachers that aim to be controversial, it strengthens both the contribution of those who integrate it and communication which leads to redefining the components of the teaching-learning process on the basis of three axes teaching-research-extension that is part of the new approach of the role of institutions in regard to higher education in Colombia.
4. Conclusion
The teaching task, by the nature of those who exercise it and those who are the subject of their work are directly influenced by the socio-political nature of teachers where there is a basis of foundation and phenomenological experiences that have a knowledge, learning and interaction with the reality that surrounds them, which encourages the generation of actions that in one way or another seek to transform these realities as the conscious participation of the actors involved in these dynamics.
Regarding the formative action, of the teaching-learning process, what is called fruitful actions that aims to impact and impact on the other subjects of pedagogical action what is translated as Martin Buber points out in the recognition of the other as subject of the actions and dynamics of the human condition? (Buber, 1984). From this perspective processes of transformation in teaching-learning are generated, this is based on the recognition of the environment and the circumstances as I am posed.
The consequence, of the proposals deserves the understanding that it is necessary to strengthen the educational process where the presence of social actors such as educational institutions, students, the community and teachers are the ones that in this dynamic can introduce changes to social phenomena that affect them, this is why it is important to understand and explain social phenomena as an instance to generate significant changes and that involves the generation of commitments from the same subjects and institutions that are part of this process.
This presupposes, and expects that there will be a redefinition of the role of education from the training and training processes of teachers. One that responds to new dynamics and socio-political interactions that connatural to the being and condition of the person, which implies establishing new and significant teaching strategies where you learn to address these realities which implies moving towards the construction of knowledge from the transdisciplinary.
The sociopolitical nature, of teachers implies that education is also so, so that each subject and institution as a bridge that materializes it makes the forms be, think and make this present this condition that according to what is raised becomes innate to the fact of the educational process.
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