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Abstract: The present study examined the involvement of parents in junior high schools in Arab society in Israel, and the perception of parents, the educational staff, and students to contribute to parents' involvement in three main areas: academic achievement, the social and emotional aspects of the student. The research findings unequivocally indicated the contribution of parents’ involvement to all these parties, and emphasized the importance of involvement in the educational development of the children.
In addition, the parents and teachers stressed the role of the school in designing open door policy with the parents and see the administration as the key figure in developing and leading this policy.
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1. Introduction
Parents’ involvement in the education of their children in the 20th century was of great importance in the laws, school regulations, or circulars of the CEO, as in Israel. Castelli and Pepe (2008) note that during the last ten years, the number of scientific publications on parental involvement doubled.  
A number of researchers have been involved in the involvement of parents such as Friedman (2010), Friedman and Fisher (2009), Epstein (2009), Furgeson C. (2008), Wilder S. (2014) and many others. From those researches Parental Involvement is a term that describes the number and variety of activities that parents perform with their children. The involvement of parents in education or school refers to the actions taken by the parents with the child or with the school aimed at improving the child’s learning achievements (Lavanda, 2009).
In the course of this study, I will follow the influence of the parents’ involvement in a junior high school in the north of the country that belongs to the Arab education system, on the achievements of the students and on the motivation of both the teachers and the students.
The proposed study will deal with the impact of parental involvement on the academic achievements and social and the behavioral sides, of middle school students in Arab education in northern Israel

2. Literature Review
2.1 Parents Involvement in the School
Lavanda (2009) claim that in the last 3 decades, the role of the parents in the Western world had changed dramatically. In their study they insist that the position of the parents regarding the education of their children is of much higher intensity level, and so is their involvement in school matters. In reference to the negotiation theory and the micro-political theory, the scholars mentioned above, explain the conditions for either conflict or cooperation with the principal, the faculty and the parents. 
Although schools are sometimes defined as “conflict arena”, they claim in reality, this situation is not common. On the contrary, they found that when the school is headed by stable experienced principal, and operation is ”flows” parents tend to be relatively indifferent regarding decision making process. A comprehensive study that was conducted in nine districts in the USA, the scholars (Agronick, O’Donnell Clark & Stueve, 2009) summarize the diverse strategies of schools in relations with parents as follows:
Developing a written and audio guide to help families know and understand their rights and responsibilities, creating school availability to parents and the community, conducting courses to families on creating and nurturing an appropriate learning environment at home, developing professional staff to form staff ability to work with families, maintaining regular updated communication channels providing information to families, creating and supporting school based parents association, and employing an intermediary person to assist the parents.
Partnership between the school the parents and the community positively affect the teachers and the school as an organization. Circular of the General Director (SD 4/A, 2004) determines that: “a regular contact between parents and teachers may turn the school to a close familiar institution allowing them to affect its conduct and to be affected by it.”
The parents’ home is the most significant factor in youth education. The parents have both right and duty to be partners to the educational process occurring in school. The trust of the pupils in the school depends on the trust of the parents in the system. The more empathy the parents show to the educational deed in the institute, the higher the commitment level of the pupil to processes occurring in school, and to the demands of him (Betzer & others, 2011).
In recent years there are various diverse initiative and projects aimed to increase parental involvement in school within an educational framework aimed to achieve this objective. According to Thurston (2005), this policy is based on the recognition of the essential role of the family and the community in education.
This policy relays on the assumption that such programs neutralize the superiority enjoyed by pupils coming from upper socio-economic background and by forming a united net of management, teachers and parents of various socio-economic layers the gaps among pupils will diminish. 
McNeal (2001), suggests to perceive parental involvement as kind of social capital received by the child. He points out a number of mechanisms affected by parental involvement in various areas — in-school socialization affecting involvement and behavior of pupils; creating social supervision affecting discipline; with a lesser affect on academic achievements, and of course. Involved parents get access to additional information regarding the school situation and their children as its pupils, leading to cognitive and behavioral results.
The linkage between parental involvement and various school processes and products was examined for years. Several studies found linkage between parental involvement and teaching quality, indicating that parents’ involvement in the education of their children contribute to academic achievement and intellectual skills, as well as to improving self image and elevating motivation, and cause reduction of disciplinary problems (Noy, 2014).
Although academic achievements and positive output are not achieved by one factor but by wide diverse range of possible factors, the study of Grosin and Manor (inside Friedman, 1995), revealed statistically positive significant correlations between school climate and pupils achievements and behavior.
Vassallo (2000) and Jesse (2001) also examined the influence of parental involvement on pupils’ achievements and found prominent positive connection between parents’ involvement and the achievements of their children.
Noy (2014), claims that parents’ involvement enables them to legitimately “peek” into the school world as active participants and not as external critics. In addition she points out that this partnership can nurture and satisfy the needs of the parents as well, and she adds those who can gain most from letting the parents to participate in the educational work are the teachers, depending on their personality, previous experience motivation and especially in the quality of the relations formed between the two sides, and above all, the emotional support parents can give the teachers when they have relationship of cooperation.
Trager (2013), points out that in a study conducted by the school of education of Bar-Ilan University on 2004, with a sample of960 parents of pupils in primary, junior high and high school in the secular sector of Haifa district, connection between parents involvement and pupil’s academic achievement was validated and strengthened. This study developed a model of parents’ involvement defining the nature of the involvement within the framework of various school activities. 
This study strengthens findings of studies conducted in the USA on the connection between parents’ involvement and the achievements of their children. The study examines the influence of parents’ involvement on their children in academic achievements in diverse age groups differentially, with examination of the boundaries and characteristics of the involvement.
Not only the children benefit from parental involvement in school, the findings indicate that parental involvement provide teachers practical help, along with mental and emotional support reducing the teachers’ burnout syndrome. Wagner (2002), found that parents involvement positively affects teachers’ moral which in turn improves the class’ climate and increases the teachers’ motivation to invest more in teaching and education.
2.2 Parental Involvement in Arab Society
Bouakaz and Persson (2007), claim that the study of parental involvement in the educational system indicates distrust of teachers in urban schools towards parents of pupils belonging to minority groups. The findings indicate that educators view the parents as the source of problems their children have in the school. The consensus among teachers is that the parents who belong to a minority group do not fulfill their role adequately, and this is the reason for the repeating failures of their children. 
Suwaed (2012) emphasizes that several parents of the Arab society never come to school and do not cooperate at all. There are some reasons for this: Physical distance from the school, Employment is more important than learning (no flower no torah), Norms and culture built on the principle that the teachers are entrusted with the children’s education and parents have no business in school.
Majdala (2005) examined parental involvement in education in the Arab society in Israel. The aim of the research was to expose the various factors that might affect parental involvement or avoiding it, in school work in the Arabic sector, within the context of personal factors related to their education and economical ability, alongside factors like the school’s position regarding parental involvement, the community level of the school and its social climate.
The research findings indicate that in the Israeli Arabic sector there is limited parental involvement in school. This places difficult questions to the Arab educational system which is supposed to be the initiating innovation leading factor in the Arab society. If the system is unable to understand the importance of parents’ alertness to what happens in school and provide answers to the society’s needs by means of the processes, structure and policy, there would not be anyone to lead a change and advance a higher parental involvement in the work of the school.
3. The Research Method
Field of study: This study will be conducted at elementary Arab school in an Arab Muslim village in the north of ISRAEL. The number of students studying there is five hundred and fifty students, two hundred seventy-three boys and two hundred and seventy-seven daughters. There are thirty-five teachers, fifteen teachers and twenty teachers, most of them Muslims, and only three Christian teachers. The students include a relatively good socio-economic background.
3.1 The Study Population
Teachers, parents and students participated in this study, ranging in terms of gender, age, academic degree, occupation and their role. This diversity reflects a broader view and a different perspective on the central question of this study.
3.2 The Research Method
This research will use a qualitative-ethnographic research method. Ethnography is a process of describing and interpreting cultures. Instead of exploring people, ethnography learns from people. When you want to learn the behavior of a group with a common culture, you choose an ethnographic strategy (Shkedi, 2003).
3.3 Research Tool
Half structured interview: The research focuses mainly on how the school staff translates, understands, implements, and implements reflective teaching. In order to collect the data, a semi-structured ethnographic interview with the teachers will be used. This is the type of interview that is common in surveys, but often also in ethnographic research (Bayt-Marom & Ashkenazi, 2001). In such an interview, the wording and order of the questions will be subject to change depending on the nature of the interview progress. That is, different people can get questions that are formulated differently and also answer a new question that comes from previous answers.
Prior to the interview, a general explanation of the main topics of this study was provided. This method allowed matching the interview process and the questions to the interviewee's point of view, in conjunction with focusing the interview around essential points, which enables comparison between the views of different interviewees (Tzabar Ben-Yehoshua, 1990).
4. Study Findings
The findings will be concentrated in four main categories: parent-child ratio, open door and student achievement, involvement and social contribution, involvement and contribution to discipline.
4.1 Impact of Involvement in Parent-Student Relations
Samia notes: “My daughter is in seventh grade. She always asks me to come to school to ask about her. She is an excellent student and classmate”. I tended to think that we have the most sincere and open relationship and do have a good one but after the activity “Cafe of dilemmas” that was held at school I felt that I must listen to her more, I felt there are many problems and complaints of children regarding us as parents that we try to ignore them, That my involvement in her class improved our relationship, Samar said “I do not like my parents coming to school to ask about me. I’m not a really good student, and every time they get to school my relationship with my mother deteriorates and we do not talk, but on the other hand, I do want them to come to school”, she says. Like other students, if they do not come I feel like no one cares about me.
The school principal says: “I think the involvement is very important for the children. The children certainly want their parents to come to the school and ask them to show that they are very important for the children. We are a school whose door is open to every parent who wants to go to school. I think that parents who are involved in the school, even at a more basic level, are confident of their children. They signal to the school that we are here and that we must take into consideration the fact that the parents are involved. The child himself feels more belonging to the school that a parent who comes to school signals to his son that he is there and that he needs to learn, and in general the children avoid many problems because they know that their parents may be at school.”
The social coordinator agrees with the principal and notes that “the students will feel more relevant. The home influences the child and when the parent is involved he gains confidence and training from the school and he passes it on to his son”. Adnan believes that even if the parents are involved, In some cases, the problem is exacerbated, especially after the parent came to school in other cases, “... there was no real change to the student when his parents were involved in the school and even if the parent was on the parents’ committee” The chairman of the student council notes: “I think that my parents do me a favor when they come to school and give me a sense of safety I also feel that they love me ....”
4.2 Engagement and Achievement
Sami, the head of the parents’ committee: I think that the influence of parents’ involvement is very great. I pass my education on to my children, which I see suitable ... especially on issues that develop identity and belonging. Our mission and that of the school is to transfer basic values from life and from Arab culture. And that the same values will be common to both home and school. This is my parental involvement, and when the goals of the home and the school and the values of both are shared, I think that our children will improve.
The teachers also have the same opinion as the parents: “There is no zero. The more you invest in educating the boys the better the results, even though there are students whose parents do not come to school very often and they are good students I think that both average and weak students also need help from parents who deserve the school knows the problems of his son very well and starts working on these problems, and when he really helps him they get the desired results.
“I want to be radical in my answer. The good students are those whose parents are interested in them and help them at home, the parents’ home is a school, and the students whose parents do not care about them and just bring them into this world are no good. Adnan, the class’ educator in contrast to Ahmad’s radicalization, notes that: “Every cooperation brings success to the majority, and I think that in our case as well, the involvement of the parents contributes to the students and improves their achievements.”
4.3 Category 3: Social Involvement and Contribution
Teachers see their involvement as contributing to the social development of boys:
“When the parents feel empowered and when the school empowers the parents and really conceives them as partners, the children are also empowered, and this is a kind of transfer from parents to children. I personally do not feel that my son will join a group of children whose parents are involved like me.”
Samia is also in a similar position to my past: I think parent involvement improves our boys’ position in school. Many teachers and my personal experience value children more when their parents are involved. They even allow them to initiate activities related to their parents, And if the parent teaches Arabic, then the student must prepare a presentation in Arabic, and if the parent is a doctor, as in my case, then the father is always invited to the school to give lectures and my daughter is always asked to prepare materials and lectures on this subject.”
The teachers also support the parents’ position and note:
School principal: I have already told you that parental involvement improves the student’s sense of belonging to the school. If the parent comes to school and contributes to the school and feels part of the school framework, then the son must feel a sense of belonging and when he feels a sense of belonging he will feel self-confidence in what he does at school”
Adnan: I feel that the children whose parents are involved in the school cooperate with other students and with the educators, they contribute more and always seek to help and have initiatives at school”
The students’ position was also different in this regard:
Rabi'a: I do not think that children whose parents come to school regularly and ask about their kids are doing them any good for then other children will start mocking them as babies”.
Samar: I think the involvement of my parents gives me a good feeling, I feel safe and know that my parents support me. It gives me a lot of self-confidence, but it sometimes causes a headache when other students mock us.
4.4 Category 4: Open Door and Parent Teacher Relation
In the present case, the school’s relationship with the teachers is divided between the two sides and is not agreed upon by the teachers and the parents:
Director: “During the many years I taught at school and in the years I served as a school principal, my relationship with involved parents has always been a positive one that stems from mutual respect. I personally respect the parents involved in the way I see fit in terms of involvement.”
The coordinator: “I always encouraged parents to be involved in school. I work together with my parents and I am part of the steering committee that was created at the school. I see parents as a central and important part of educational activity.
The teacher: “Despite what I mentioned earlier, there are about 10 parents who are involved in the classroom lifein my class. When I need their help, they get involved when we want the rest of the parents to come to school, so these parents help us. At class, we work in full cooperation as long as the parents and I understand the limits of their involvement.”
The following questions related to the position of the parents, and they also see the involvement in a positive light. The chairman and the parents’ committee state: “I pass my education on to my children,... especially in matters that develop identity and belonging. Our mission and that of the school is to transfer basic values from life and from Arab culture. And that these values will be shared both at home and at school. This is my parental involvement.” This is how the Chairman of the Parents Committee defines the extent of involvement as the parent’s representative. Parents’ involvement should be involved in everything in the school as well. The teachers expect parents to be involved in superficial activities such as gatherings, meetings, trips, And of course contribute to the school, but I think we should be allowed to supervise the processes in the school to know what our children are learning who is teaching them, what are the school’s goals for this year, what are the plans for me? “Mari agrees with this statement: I want to see myself involved in the school where they study I want the school to consult with us both in the appointment of teachers and in the curriculum that they teach our children. Many times during the course of studies, the teacher tells me that the problem is in the learning material but the school does not allow us to change the content taught in this lesson. We parents require maximum involvement in everything related to the school.”
The degree of reciprocal interaction between parents and school is also acceptable to the parents, but it is not enough to get information about the school in general and about their children in particular. This desire was expressed in the questions addressed to them.
There was a desire to have a more structured framework that would provide information about the children and a general discussion about the child’s situation, behavior and specific problems, a framework that does not exist today. The source of the parents' information is the result of the private initiative of each parent and there is no initiative from the school.
At the same time, it is evident that parents do not believe that they are involved in decision-making and policy-making, and this indicates a lack of awareness of their right to intervene at this level, although they are interested in cooperating with the school. .
The last question related to the change in the educational paradigm in the Arab sector. Parents do not want to see the relationship between the student and the school as a business relationship. They think that school is not a profitable business. The chairman of the parents' committee also believes that the client's idea is not helpful: We began to lose education in these terms."
5. Discussion
This study sheds light on one of the most important issues in nowadays’ education. We talk about democratization of the education system and the Knesset is a very important part of the school’s parents’ existence. The current study shows that parental involvement contributes to the academic, emotional and social levels. And demonstrate knowledge and skill when there is motivation to learn and actively engage. This will happen when the child’s perception of how the parent guides, encourages, and reinforces behaviors related to achievement.
The child perceives parents as role models and imitates them in solving various aspects in life including problem solving, self-direction and learning in addition to providing encouragement to coping with problems that a child might face. And guide and mentor their children: Parents guide the child in learning strategies, problem solving and self-direction.
The results of the study reflected the improvement in children's achievements in various areas due to parents’ involvement. The teachers also report that there has been an improvement in all the social levels and skills of the children, and above all I think that we have seen that the communication process has improved all the time and the results of the children improved.
The findings of the study show that there is a contradiction between the perception of the parents and the perception of the teachers and the school on the issue of involvement. There seems to be a contradiction between the desired and the actual status, on the one hand they want greater cooperation, and on the other hand they participate only in the on the most basic level, the parents have reached higher levels of involvement, the parents see the school principal and the school climate as factors that monitor the development of their involvement in the school. This, too, is the opinion of the social coordinator, who is even the manager’s deputy, parents and teachers know the importance of the involvement of the parents, this contribution contributes to the school and contributes to the students (Although this is not always accurate in the opinion of the class educator), but the perception of involvement varies between teachers and parents. While most of the parents interviewed require a lot of involvement, as I mentioned, the school saw several issues of red lines that cannot be crossed. But the findings of the parents 'interview and the findings of the teachers' interview reveal the following picture. The parent who is involved in the school is expressed in visits to the school, receiving information about his son, accompanying trips, accompanying projects such as Shivuzim or building in the school.
As for the characteristics of the non-involved parents in the school, they are:
(1) Non-educated parents, Parents whose children are academically weak, parents whose children are problematic and who only hear complaints, parents who are too busy at work and do not have time to get to school, In a non-significant manner, parents with a moderate economic status or below.
The principal of the school on parental involvement found that he considered them to be one of the four essential components of the children’s education process, in addition to the local school and the Ministry of Education, “they are our source of income.” In this case, the school principal tries to influence his teachers to change their attitude toward their parents.
The three school factors: the principal, the educator and the coordinator are claim that low-income parents are hesitant to be involved in the school. Parents whose children are weak in terms of achievement do not usually attend school. Women are more likely to come to school than men, and parents who do not have time to attend school the school does not teach on Saturdays and it makes it difficult for parents to come to school.) Parents who are anti-school no matter what they do, the principal adds, “Some parents are against the school and against its policy even if the school is the best among the schools they will not bother coming to school no matter how hard the school is willing to invest time and effort ...”
The school’s social coordinator also thinks that the school’s climate today does not contribute to parents’ involvement because “the school ( represented by its principal) agrees on the theoretical level of the declaration of parental participation but in practice it does not do and does not want to do something, they (the parents) are more of a target for activity than of a partnership in the school, but the principal said that the school has a steering committee that aims to empower them in a real way, but the work in joint teams for parents and teachers is still in its early stages, I think that the climate of our school is a contributing factor as soon as we deal with the current problems I believe that parents will be more involved in school”.
The teacher believes that the climate in the school and in the entire sector does not contribute to the involvement of the parents in the school, the lack of coordination between the two causes leads to situation of confusion, excess expectations from school and from parents is also a problematic factor. “The teacher also notes that the organizational culture in our schools does not add to the school climate, Involving parents is not a simple task. It requires changing the organizational culture of the school and changing the parents’ perception of the role of the school today.”
6. Summary
Turning parents into active partners in educational activity will break the circle of apathy, alienation and separation between educational and social institutions ... (from the Parents’ Committee).
The phenomenon of parental involvement has preoccupied policymakers in the Ministry of Education and especially parents and educators in all educational frameworks in Israel. In view of the increasing phenomenon and the recognition of the importance of parents in the education process, many questions were examined including the reasons for parents' involvement on the one hand, and ways of sharing on the other, were examined.
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