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Abstract: Change in the field of education is defined as replacing one situation by another in order to achieve commendable purposes from viewpoints of those people proposing the change. Hubbard & Ottoson (1997) defined educational change processes according to the way of their introduction: initiatives that have grown from the bottom based on needs of the field, and initiatives based on theory and operated from the top. In Israel, different reforms were planned and executed over the years. A “significant learning reform”, that is one of these changes, relates to organizational changes which reflect organizational responses to changes in conditions of external or internal environment of an organization.

“Significant learning” is an initiative that has grown from the top down, an external change originated by the government, and emphasizing restructuring of the working processes of teachers. Organizational changes are led by two primary fundamentals: factors which encourage change that are external to an organization, and factors encouraging organizational change from within an organization. These two fundamentals, in different conditions, can constitute a barrier or an encouragement to accepting the change. 

Current paper will review the variables encouraging implementation of the reform both on an intra-organizational level in the schools — teachers and principals, and as well on extra-organizational level — stakeholders who affect implementation of the reform: parents, Inspectors and professional organizations.
Key words: change; reform; significant learning; external stakeholders; vinclusion in decision-making
JEL codes: I210
1. Introduction
The educational system is dynamic and changes occur occasionally in schools, be it specific or profound reforms that occur over time (Ranson, 2008). In Israel, different reforms were planned and executed over the years. Organizational changes reflect organizational responses to changes in external or internal environmental conditions of an organization. Changes occur each time a significant gap is created between the desired functioning of an organization and the existing one (Piderit, 2000). The educational system in Israel constitutes an example for an organization in which different forces existand that operate continuously to bring it to a change according to social and cultural changes in the Israeli society (Fridman, 1993). 

A comprehensive reform executed in beginning of 2014 in the Israeli educational system, is the significant learning reform. Significant learning is defined as learning inviting emotional, social and cognitive learning experience based on three coexisting components: value to a learner and to society, involvement of a learner and a teacher, relevance to a learner (Wolansky, 2014). Such learning is motivated by external factors — Authorities, Minister of Education and Inspectors of the Ministry of Education, and its purpose is to effect a learning change in school. Success of the change process of “significant learning” depends upon both internal and external factors. 

1.1 Organizational Change and Stakeholders External to the Organization
Organizational change is a complex process the success of which depends upon intra-organizational and extra-organizational processes and factors. Over the years, theories have developed on the subject of organizational change emphasizing the importance of external and internal factors involved in this process. For example, the contextual theory relates to influence of internal environment (employees, work groups and management) and external environment (for example competition organizations) on organizational change processes and according to it, examination of a change process must be performed in light of an economic context, a social context, a political context and the sector in which an organization operates. For example, emphasizing the need of an organization for segmentation and deepening the differentiation as compared to competition organizations (Durand, 2006). 

Researches in the field of education (Bryk et al., 2010) address as well the processes related to school while using terms such as macro politics and micro politics in education, and in fact, the intent is determining which school receives budgets, when and how much, according to interests of individuals and groups connected to a school. Meaning, pressures upon the organization by factors from within and factors from its environment, as well as social and political pressures, expedite the change processes in an organization (Durand, 2006) and emphasize the need for cooperation between intra-organizational factors (for example management and employees) and factors external to the organization (for example Authorities, Inspection, Governmental Ministries) for the change processes to be implemented successfully. 

This clarifies the importance of internal and external factors in the vicinity of stakeholders of a school, which involvement can increase the chance of success of change processes (Laplume et al., 2008). As appears from reviewing the significant part of external stakeholders (for example parents, Local Authority, Governmental Ministries) and internal stakeholders (principal, teachers) in the changes that have taken place in the educational system in the USA and Canada, which include reforms in pedagogic fields and in connections between different schools and between a school and parents (Hargreaves & Goodson, 2006) and highlights the importance of external stakeholders regarding their willingness to support, promote and assist the implementation of change which can be observed in all matters of success of a change in an organization as is expressed in stakeholder theory.

Stakeholders were defined by Freeman (1984) as those who are able to affect an organization. Part of those stakeholders in a routine life of an organization change and depend for example on the means that are at their disposal in order to affect the organization and leave their mark upon it (Laplume et al., 2008).

2. Internal Factors Affecting the Change
Bennett & Durkin (2000), define in their study employees who are committed to an organization as employees who would identify with the purposes of the organization, would be loyal to it and invest effort in achieving the purposes of the organization. They define organizational commitment as rational and mental behavior of employees towards the organization they work in. Hence, through affecting these sensations it is possible to affect the response of an individual towards a change (Fedor et al., 2006). In this context, it was revealed that openness and inclusion on the part of management, communication and effective leading of a change increases the confidence in management particularly in employees who have commitment that was defined as effective and in employees whose commitment was defined normative, which brings about a deepening of commitment towards an organizational change and increases the chances of its success (Meyer et al., 2007), the same goes for connection between the Ministry of Education and schools — those connections are significant in basing organizational commitment  and professional accountability on the part of teachers (Johnson & Chrispeels, 2010). These studies indicate that there is much importance to the extent of an individual’s willingness for implementing the change and this can as well be expressed in preparedness level of an organization for implementation of the change.

Wagner (1994) defined that “inclusion in decision making creates similar involvement of a manager and of employees in processes of information transfer, decision-making or problem-resolution” (p. 312). Campion et al. (1993) addressed inclusion as involvement of employees in decision-making on the part of management. They assume that self-managing and inclusion is supposed to increase team effectively by increasing the sense of responsibility of members and sense of ownership of the work (Campion et al., 1993). Inclusion of teachers in decision-making and in any variety of knowledge, will increase the ability of staff members (for example De Dreu & West, 2001) and will motivate teachers’ learning (Thoonen et al., 2011).

In the context of ‘significant learning’ reform, teachers are required to teach in small groups, big groups and by frontal teaching. Therefore, acquisition and transfer of knowledge amongst teachers through inclusion in decision-making will assist them in promoting teaching processes and promotion of their pupils, including promoting cooperation amongst teachers and between teachers and school management regarding the study program and teaching (Somech, 2010).

3. Research Model and Hypotheses
The research model proposed by current paper is innovative since it combines the examination of success of change in internal and external factors of an organization – Israeli educational system. Previous studies reveal that a change process depends upon the support of internal factors (for example employees and managers in an organization). Other researches claim that a change process depends upon external factors such as the Authorities, workers’ union (Midthassel, 2004; Rorrer, Skarla & Scheurich, 2008). Evaluating the success of processes that have taken place in schools, emphasizes the great strength concealed in the effect of external stakeholders upon conduct of schools and the meaning of relationship forged between them and the external stakeholders in a context of organizational change (Ranson, 2008), in the process of the progress of schools towards their pedagogic and moral destiny and their conduct in a complexity of financial, social and political processes from which the success of change can be predicted, while addressing the predictors of success of the organizational change, organizational commitment and perception of preparedness for change, which were described in the literature as predictors of successful implementation of change (Elias, 2009; Holt et al., 2007). My Hypotheses that are from the model and the literature review are: H1 A positive correlation will be found between organizational commitment of teachers to the school and between success of implementation of the “meaningful learning” reform. H2 A positive correlation will be found between organizational commitment of teachers to the school and between success of implementation of the “meaningful learning” reform. H3 A positive correlation will be found between high motivation of teachers and success of implementation of the “meaningful learning” reform. H4 A correlation will be found between organizational commitment of teachers to the school and success of implementation of the “meaningful learning” reform. H5A correlation will be found between positive positions of principals regarding “meaningful learning” and success of the “meaningful learning” reform and H6 A correlation will be found between positive positions of Inspectors regarding “meaningful learning” and success of the implementation of the “meaningful learning” reform.
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Figure 1  The Proposed Research Model
The study dealt in examination of high commitment of teachers to a school, their high motivation for change and positive view regarding the change itself and the success of organizational change and acceptance of “significant learning”. An additionally that the participation of teachers in decision-making regarding the execution of change and implementation thereof in the organization would lead to success of implementation of the reform. The innovation of the study is in examining in parallel external variables which affect the success of the reform: positive views of parents, Inspectors and Local Authorities’ Inspectors in charge of school principals and the professional union of teachers, who would demonstrate positive views towards the change and lead to success of the reform. The examined model was composed of the described variables.

4. Method

The research population was divided into two (1) Research population for examination of external factors that affect the success of “significant learning” reform. The sample included about 50 parents and 5 Inspectors and 10 representatives of the professional union of teachers were asked regarding their opinions. (2) Research population for examination of internal factors which included 125 teachers and principals from a number of schools in Israel. The research tool was closed questionnaires for teachers and parents and structured interviews for Inspectors and principals.

5. Findings and Conclusions

In current study, perceptions of key stakeholders, meaning Inspectors and principals were examined, regarding the preparedness of a school for a change. In parallel, internal factors which affect the success of the reform were examined: organizational commitment of teachers, motivation of teachers, inclusion in decision-making. All these dimensions were described in literature as dimensions related to successful implementation of change reforms (Holt et al., 2007; Elias, 2009).

The findings of the study are in preliminary stages. However, it is evident that the research model was found to be representative of the reality in the field. Internal factors of organizational commitment of teachers and high motivation are significant components for implementation and success of the “significant learning” reform. Moreover, it was found that inclusion of teachers in decision-making in the process of implementation of the reform significantly encouraged teachers to implement the “significant learning” reform in schools. External factors were as well found as affecting the success of “significant learning” reform, involvement of parents and their support of implementation of change, the support given by Inspectors to school principal on one hand and the professional unions on the other hand, all these have built a good foundation for the success of “significant learning” reform in a school. It is of importance to indicate that as current reform did not require cutting in personnel, but rather a thinking change, it was easier to gain support from external factors such as Inspection and the workers’ committees.
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